Overview of SOSE INTEGRATED UNIT OF WORK

Unit Title: Life on the Goldfields

	Band of Development: Later childhood

Year Level: 5

Host Content Area: Social sciences

Proposed Duration: 6 weeks (10 lessons)
Teachers: 

	Unit Description and Rationale:

What is the unit about? This unit provides opportunities for students to explore the influences of the discovering gold on Australian identity, environment and heritage. The unit focuses on significant events, actions and people as well as lifestyles and perspectives of the people and groups living at that time.
Special Needs: There is a girl in the class with Down Syndrome so she will be given the same task but not expected to complete it at the same level 

	Key Understandings:

What do I want the children to know by the end of the unit?

· key events surrounding the discovery of gold

· the events that followed the discovery of gold which influenced the development of our nation as a democracy

· the immigration influx and the resulting multicultural nation

· lifestyles during the gold rush

· early Australian literature

	Essential Learning Achievements and the Essential Content

(see attached Unit Outcomes for full details)

21.LC.1 

21.LC.2 
21.LC.3 
21.LC.5 
21.LC.6 
21.LC.7 

21.LC.8 
21.LC.10 
21.LC.11 
 

	Links to other ELAs (Integration)

English ELAs
9.LC.1 

9.LC.6 

9.LC.12 

10.LC.3 

Maths ELAs

16.LC.7 
16.LC.8 
17.LC.5 
17.LC.7 
Interdisciplinary ELAs

1.LC.1 
1.LC.2 
1.LC.3 
1.LC.6 
2.LC.5 
2.LC.6 
2.LC.10 
2.LC.11 
2.LC.16 
3.LC.8
4.LC.7 
4.LC.10 
 

	Attitudes and Values:

ELA 21

· develop an interest in finding out about Australia and the lives of Australians at

different times

· appreciate and respect the diversity of Australians and their contributions to the

development of Australia

· develop a sense of identity as an Australian.

ELA 22

· appreciate the rights and responsibilities of individuals in a democratic society

express personal views and contribute to the development of rules appropriately

· develop an appreciation of the concept of ‘the common good’.

ELA 23

· appreciate the diversity of peoples, cultures, societies, environments, languages

and beliefs in the world

· respect the perspectives, beliefs and achievements of people in different times

and places and value their heritage

· appreciate the links between Australia and countries in the Asia-Pacific region

	Focus Area/s of Study: SOSE – Australian History
Ingrated KLAs: English & Maths

	Focus Question: 

How did the discovery of gold impact on Australia?

Contributing Questions:

1. What were the different cultures and lifestyles present on the goldfields?

2. What were the significant events surrounding the discovery of gold? Why were they significant?

3. What were some Australian cultural artefacts that came from the time of the gold rush? 

	Content 

List down what you will need to know to successful teach this unit?

· Timeline of significant events
· Thorough background knowledge of the curriculum documentation (ACT Framework)

· Useful integration of interdisciplinary ELA’s and other KLA’s whilst still maintaining the integrity of the SOSE focus

· Strong knowledge of Australia’s gold rush period

	Assessment:

How are you going to record the assessment tasks for your unit?

· Rubrics (summative)

· Peer assessment (formative)

· Contributions to group work (anecdotal records)

· Checklists (summative)

	What particular teaching and learning skills am I going to emphasise?

· Decision making skills
· Effective group work

· Communicating efficiently

· Developing appropriate ICT skills


	Resources

(see Resource List for more information)
Boardman, A., & Harvey, R. (1981). Eureka Stockade. Victoria: The Five Mile Press

Ciddor, A. (1995). The Goldfields: Through Children’s Eyes. South Melbourne: MacMillan Education Australia Pty Ltd.

Dugan, M. (1997). The golden Years: 1850 – 1890. South Melbourne: MacMillan Education Australia Pty Ltd.

French, J. (2006). Fair Dinkum Histories: Gold, Graves and Glory. Lindfield, New South Wales: Scholastic Press.

Gilbert, P. (1973). Gold. Melbourne: Jacaranda Press Pty Ltd.

Goode, T. (1982). Everyday Life in Australia: The Gold Rushes. Sydney, New South Wales: Hodder Australia Series.

Hood, A. (1984). Eureka: Beneath the Southern Cross. Sydney: The Australian Broadcasting Corporation.

Lawson, H (1980). The Poems of Henry Lawson. Sydney: Australian Universities Press.

Parry, A. (2007). The Gold Rushes: Riots, Robberies and Rebellions. South Yarra, Victoria: MacMillan Education Australia Pty Ltd.

Wheatley, N (2000). A Banner Bold – the diary of Rosa Aarons. Gosford, NSW: Scholastic Press.

Websites:

http://www.agso.gov.au/
http://www.bywongtown.com.au/index.html 

http://www.goldinstitute.org/
http://www.nma.gov.au/education/school_resources/temporary_exhibitions/gold_and_civilisation/ 

http://www.nma.gov.au/interactives/tlf/gold_rush_5-6/
 http://www.sovhill.com.au/education/
http://www.perthmint.com.au


Lesson 1: 

Introduction to Australian gold rush era

Outcomes

Students will consider and share their own prior knowledge of the gold rushes.  Students will build on this through an introduction to the gold rushes and the main aspects to this.  Synthesis of this work will occur through the construction of a gold timeline.  This timeline will be constantly updated throughout the unit for the sake of being a historical reference point for each student.

Essential Content

Interdisciplinary
SOSE

1.LC.2 

21.LC.5

1.LC.3 

21.LC.11

1.LC.6 

21.LC.13

2.LC.10 

23.LC.10

2.LC.11
6.LC.3

6.LC.10
Teaching and Learning Opportunities

· Teacher-facilitated class discussion on the gold rushes and goldfields. Use library to locate relevant books that contain primary and secondary sources from the time such as paintings, songs and poems

· Using the SHES website (see resources below), students construct in their work books their own timeline of gold.

· Using the Perth Mint website, students explore the ‘history of nuggets,’ adding to their timeline where appropriate.

· Using the Gold Institute website, students explore how gold has been used through the ages, again adding to their timeline where appropriate.

Assessment

The timeline will be assessed on practicality, reliability, accuracy.

Resources

· Sovereign Hill Education Service website http://www.sovhill.com.au/education/
One of many student activities available is making a timeline of gold.

· Perth Mint website http://www.perthmint.com.au 

Has a ‘history of nuggets.’

· Gold Institute http://www.goldinstitute.org/ 

Useful facts and figures on how gold has been used through the ages.

· Library books on gold rushes.

Lesson 2 – 

Poetry of the gold rush

Outcomes

Students find out more about the life of the gold diggers by looking at poetry from the era.

Essential Content

Interdisciplinary
SOSE


English

1.LC.1 

21.LC.1

9.LC.1

1.LC.2 

21.LC.7

9.LC.6

1.LC.6 

21.LC.13

9.LC.12

5.LC.6 
5.LC.7 
Teaching and Learning Opportunities

· Introduce gold digger journal as an ongoing assessment piece.  Read part of A Banner Bold – the diary of Rosa Aarons to the students to provide an example of how their journal could be written.

· Discuss the role literature played during the time of the gold rush; as a record of history (primary source), and as a creative outlet.  Briefly discuss the life of Henry Lawson and his poetry.

· Read the poem The Roaring Days (1889), first to the students, then ‘dissect’ the poem as a class to ensure its meaning is understood by students.  Discuss the meaning of unknown words and the difference in the type of language used.

· Students are then instructed to complete a Y chart (individually) on the poem to demonstrate their understanding of its meaning. 

·  Students add their new knowledge to their gold digger journals.  

Assessment

· Observation

Resources

· Lawson, H (1980). The Poems of Henry Lawson. Sydney: Australian Universities Press.

· Wheatley, N (2000). A Banner Bold – the diary of Rosa Aarons. Gosford, NSW: Scholastic Press.

Lesson 3 – 

Tools and mining

Outcomes

Students will explore life on the goldfields with particular focus on the tools that made mining, as well as life in general, easier and more bearable and efficient.

Essential Content

Interdisciplinary
SOSE
1.LC.2 

21.LC.2

1.LC.3 

21.LC.10

2.LC.5 
2.LC.6 
6.LC.3 
6.LC.10 
Teaching and Learning Opportunities

· Students use the AGSO (see resources below) website to analyse a tool associated with the mining of gold.

· Following analysis (name, purpose, key parts, how it works), students will construct a model out of every day recyclable materials (these will be used in the final play of the unit).

· Based on their chosen tool and what it is most relevant to, students will pick either alluvial mining or shaft mining and list the benefits of it as opposed to the other. This will finish with a class debate on the issue of what is the most effective and efficient.

Assessment

· Competent use of ICT.

· Creativity in tool construction.

· Degree of contribution to class debate on alluvial mining versus shaft mining.

Resources

· Australian Geographical Survey Organisation (http://www.agso.gov.au/). Features excellent information on the tools associated with mining gold.
· Recyclable materials found around the classroom or brought in from home.
Lesson 4 – 

Songs of the gold rush

Outcomes

Students find out more about the life of the gold diggers by looking at their songs.

Essential Content

Interdisciplinary
SOSE


English

1.LC.2 

21.LC.1

9.LC.1

1.LC.3 

21.LC.7

9.LC.6

1.LC.6 

21.LC.13

9.LC.12







10.LC.3

Teaching and Learning Opportunities

· Discuss the roles music and singing played on the goldfields; as a past time, as a way of expressing one’s beliefs and background, as an historical record (primary source). 

· Play the songs on a piano from the book, Eureka, Beneath the Southern Cross, with the lyrics of the songs displayed on the interactive whiteboard.  Sing them together as a class until students are familiar with the songs.

· Discuss as a class, what life would’ve been like for the gold diggers, and then instruct students to write a letter into their journals from the point of view of a gold digger writing home to their family. 

· Read an excerpt from A Banner Bold – the diary of Rosa Aarons to conclude the lesson.

Assessment

· Participation in singing

· Letter as a gold digger

Resources

· Hood, A. (1984). Eureka: Beneath the Southern Cross. Sydney: The Australian Broadcasting Corporation.

· Wheatley, N (2000).  A Banner Bold – the diary of Rosa Aarons.  Gosford, NSW: Scholastic Press.

Lesson 5 – 

Eureka Stockade!

Outcomes

Students are introduced to the ideas surrounding the Eureka stockade with the use of a picture book, Eureka Stockade, to stimulate discussion and activities.   

Essential Content

Interdisciplinary
SOSE
1.LC.1 

22.LC.11

1.LC.2 

22.LC.12

2.LC.5 

22.LC.14

3.LC.8 
Teaching and Learning Opportunities

A picture book is a relatively non-confronting way of introduce new ideas to students in the later childhood strand. The book will be read in sections with the teaching stopping at certain points to discuss certain points they are as follows:

· Page 4 – What effect would shopkeepers leaving their stores have on a town?

· Page 10 – Do you think it is fair that diggers were forced to buy licenses to mine for gold? Why/ Why not?

· Page 13 – What demands do you think the miners made to the governor?

· Page 17 – What do you think will happen next? (Students are to write a couple sentences with their predictions and share with a partner/class).
· End – (Journal Topic for the day) Do you think the battle that took place at Eureka could have been avoided? What would you do differently?

Assessment

A combination of formal and informal assessment techniques will be used in this lesson. Teachers will be required to make sure all students contribute and that demonstrating an understanding of the issues of the time. The written responses will act as a piece of formative and summative assessment allowing teachers to gauge whether the students have grasped the events surrounding the Eureka stockade.

Resources

· Boardman, A., & Harvey, R. (1981). Eureka Stockade. Victoria: The Five Mile Press

Lesson 6 – 

ICT Research Task

Outcomes

Students will use the library and where possible ICT to research a topic. This will be reinforced through the use of an interactive ICT game.

Essential Content

Interdisciplinary
SOSE


Maths
6.LC.1 

21.LC.2

16.LC.7
6.LC.3 

21.LC.5

16.LC.8
6.LC.10 

21.LC.10

17.LC.5
6.LC.12 

23.LC.5

17.LC.7
6.LC.15 

24.LC.3

Teaching and Learning Opportunities

· Using the library and available ICT resource (eg. the Internet), students are to research a topic chosen from: shelter, supplies, or permits.

· Following choice of a topic and initial exploration and research of the topic, students participate in interactive game so as to broaden knowledge around associated topics.

Assessment

· completion of research task:

· using ICT

· incorporating an auditory element, a visual element, and a kinaesthetic element

· completion of ‘Life on the Goldfields’ interactive ICT game

Resources

‘The Gold Rush’ interactive game http://www.nma.gov.au/interactives/tlf/gold_rush_5-6/. Set in the Ballarat goldfields of 1865, the student:

· uses financial resources to buy things relevant to the goldfields at the time (eg. food, shelter).

· chooses whether to dig by alluvial or shaft mining

· acquires a miner’s permit

· use a currency converter
Lesson 7 – 

Excursion to Bywong Town Mining Village

Outcomes

Students will be immersed in the way of life experienced by the people of the gold rush era.  Topics covered are - social history, geology, mining, bush building techniques and blacksmithing.

Essential Content 

Interdisciplinary
SOSE
1.LC.2 

21.LC.5
1.LC.6 

23.LC.7
2.LC.5 

23.LC.10
4.LC.10 
Teaching and Learning Opportunities

“Time spent at Bywong is as much of a hands-on experience as we can safely make it.  The children will work in the blacksmith shop, pan for gold, turn the tiny stamp mill [which other children did, to survive at the turn of the century], operate the ‘whim’ and see the machinery that extracted gold from the ore out of the mineshafts.  They will walk through the 1890’s village, viewing it as it was in those days, and wonder how people survived in the makeshift structures that they called home” (Bywong Town website).

Assessment

Students will be assessed on their learning through the completion of ‘Bywong Town workbooks’ during and after the excursion.

Resources

· Teachers will need to organise permission slips and bus transportation for the excursion.  

· Students should be encouraged to come to school dressed in ‘period costume’ on the day of the excursion.  Clothes should be old and OK to get dirty.

· Each student will need to bring a pen/pencil on the excursion.

· Each student will receive a ‘Bywong Town’ workbook (see attached – retrieved April 30, 2009, from http://www.bywongtown.com.au/ ) to complete during and after their visit.  Supply students with their workbook on the bus trip.

Lesson 8 – 

Excursion workbook + thinker’s keys

Outcomes

Discussing new knowledge from Bywong excursion in a formal learning environment. 

Essential Content 

Interdisciplinary
SOSE
2.LC.5 

21.LC.1

5.LC.2 

21.LC.13

5.LC.3 
5.LC.4 
Teaching and Learning Opportunities

· Share answers from completed worksheets as a class, enabling students to correct incorrect information. 

· Divide class into pairs and use ‘thinkers keys’ as a way of getting students to apply their new knowledge in different ways using higher order thinking.  

· Each group of students presents their responses to their ‘thinkers key’ to the class.

· Provide students with 10 minutes at the end of the lesson to write in their gold digger journals.

Assessment

· Bywong worksheet

Resources

· Thinkers Keys http://www.kurwongbss.eq.edu.au/thinking/Think%20Keys/keys%20explained.htm
· ‘Bywong Town’ workbook (see attachment from previous lesson)

Lesson 9 – 

Minority groups on the goldfields

Outcomes

Students will investigate the way in which minority groups were treated on the goldfields.  This will focus on the following groups: women, the Chinese and Indigenous people. 

Essential Content

Interdisciplinary
SOSE
4.LC.7 

21.LC.3
4.LC.10 

21.LC.5
5.LC.7 

23.LC.8
5.LC.8 
Teaching and Learning Opportunities

Begin the lesson by sharing a story / picture that represents each of these minorities and ask the students to consider what it may have been like for each group.  Divide students into groups of 3.  Each group of students will be allocated a minority group to research and will be required to develop a visual representation to display their information, of their own choice. Students will have the opportunity to cooperate and contribute as part of a team.  

· Women groups: Ask students to consider what it would be like for a family living in this cottage.  They might like to write a letter in the character of a woman in these times, depicting what they think it might be like.
· Chinese groups: Ask students to find out the clothing that was worn by the Chinese during the gold rush period.  Did this affect their acceptance in the goldfields?  
· Indigenous groups: If information is sparse or unavailable, they should research what was happening to the Indigenous people during the time of the gold rush, and give reasons for why they think information may be difficult to find.
Assessment

Students will need to report to the teacher what their chosen method of display will be.  This will occur at the end of the lesson and will be recorded.  Teachers can assess the way in which students work as part of a team, completing a checklist through observation.  

Resources

· All gold resources within the school library will be made available to the students.

· Teacher will need to book the computer lab to allow students to research on the internet.  The librarian should also be available to assist.

· Provide ‘women’ student groups with the Mother & children outside their bark cottage image 

· Provide ‘Chinese’ student groups with The Goldfields: through children’s eyes book, by Anne Ciddor.

Lesson 10 – 

Minority groups on the goldfields (cont)

Outcomes

Students will investigate the way in which minority groups were treated on the goldfields.  This will focus on the following groups: women, the Chinese and Indigenous people. 

Essential Content

Interdisciplinary
SOSE
4.LC.7 

21.LC.3
4.LC.10 

21.LC.5
5.LC.7 

23.LC.8
5.LC.8 
Teaching and Learning Opportunities

Each group of students will be researching a minority group (topics provided in previous lesson) and will be required to develop a visual representation to display their information.  Students can choose how they wish to display their research, for example: poster, painting, letter, etc.  Students will have the opportunity to cooperate and contribute as part of a team.  They will have the opportunity to work on a variety of tasks which focus on different preferred learning styles.

Assessment

Teachers can assess the way in which students work as part of a team, completing a checklist through observation.  Students will also complete a peer assessment, to measure the effectiveness of their group and their new knowledge and understandings 

Resources

· All gold resources within the school library will be made available to the students.

· Teacher will need to book the computer lab to allow students to research on the internet.  The librarian should also be available to assist.

· Various art and craft materials will be required to allow students to design their visual representation.

· ‘Minority groups on the gold fields’ marking sheet – one for each student.

21.LC.13 


22.LC.11 


22.LC.12 


22.LC.14 


23.LC.5 


23.LC.7 


23.LC.8 


23.LC.10 


24.LC.3





5.LC.2 


5.LC.3 


5.LC.4 


5.LC.6 


5.LC.7 


5.LC.8 


6.LC.1 


6.LC.3 


6.LC.10 


6.LC.12 


6.LC.15








